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Abstract. The relevance of the study is conditioned by the growing public demand for accountable, human-centred and
law-oriented police activities, and the need to coordinate the national training model with international standards in the
field of human rights and professional ethics. The purpose of the study was a systematic analysis and conceptualisation
of approaches to understanding the value principles of professional training of police officers in contemporary scientific
discourse and determining their socio-legal significance for Ukraine. To achieve this goal, a set of complementary methods
was applied: a systematic review of scientific sources, thematic classification of research, logical deductive and conceptual
analysis, and a comparative legal method. It was established that contemporary scientific discourse develops within the
framework of three main approaches: normative, axiological and identification, and institutional and competence. The
first considers values as principles consolidated in legal acts and codes of ethics; the second - as internal beliefs and a
component of professional identity; the third — as integrated elements of educational standards and learning outcomes.
However, there is no complete model that would combine these measurements into a single conceptual framework.
A comparative analysis of international instruments and national legislation has shown the universality of the basic
values of policing — legality, respect for human dignity, non-discrimination, accountability, and proportionality of the
use of force. However, the level of their institutional integration into the training system differs significantly. The paper
substantiated the expediency of considering the value bases of professional training as a multidimensional socio-legal
structure that combines normative, identification, and institutional components. It was noted that the effectiveness of the
development of professional culture of the police depends on the consistency of the legal consolidation of values with the
mechanisms of their interiorisation and educational implementation. For the Ukrainian legal context, this means the need
to strengthen the axiological component in educational standards for police training and to bridge the gap between the
declarative proclamation of principles and the practice of their implementation
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Introduction

The issue of value-based training of police officers has be-
come particularly important in the context of transform-
ing law enforcement models, strengthening accountability
standards, and implementing international principles of in-
tegrity and respect for human rights. The growing public
expectations of transparency, impartiality and professional
autonomy of police officers have actualised the need for a
conceptual understanding of the values that are used as the
basis for their training. The conditions of martial law, the re-
form of the security and defence sector, and Ukraine’s Euro-
pean integration obligations have led to the need to review
the content of professional guidelines for law enforcement
activities taking into consideration international ethical
standards. In such circumstances, the scientific understand-
ing of the value dimension of police training goes beyond
pedagogical problems and directly concerns the quality of
law enforcement activities, the legitimacy of the authorities,
and the level of public trust. However, scientific discourse
reveals the fragmentary nature of research on this topic,
which necessitates a systematic review of contemporary ap-
proaches to interpreting the value foundations of profession-
al police training.

S. Kutnjak Ivkovic et al. (2022) examined the impact
of organisational culture on tolerance to deviant behaviour
among police officers and concluded that internal unit val-
ue norms significantly influence perceptions of professional
ethics and willingness to report violations. The researcher
argued that formalised codes of ethics do not provide the
proper effect without integrating relevant values into the
training system. A similar problem in the European con-
text was considered by J. Terpstra & D. Schaap (2021), who
analysed the process of institutionalisation of community
policing values in EU countries. It was found that the de-
clared values of partnership with society often remain at
the level of regulatory documents, if they are not support-
ed by changes in educational programs and mechanisms of
professional socialisation. The second area consists of re-
search devoted to the axiological foundations of profession-
al identity of police officers. A. Chan et al. (2025), within
the framework of the theory of procedural justice, proved
that internal acceptance of the values of legality and impar-
tiality correlates with the level of respect for human rights
in practice. The researchers substantiated that the develop-
ment of professional identity should be based not only on
normative prescriptions, but also on the reflexive assimila-
tion of value orientations.

In the Ukrainian scientific discourse, the issue of the val-
ue principles of training law enforcement officers became
more active after 2020 in connection with the police reform.
Thus, O. Bandurka (2020) analysed the transformation of
professional standards in the context of the implementation
of the principles of the rule of law and concluded that the
normative consolidation of ethical requirements is not ac-
companied by a sufficient conceptual understanding of their
axiological nature. On the other hand, V.M. Roshkaniuk &
0.0. Nahorna (2022) investigated the correlation between
the legal and moral foundations of policing and found that
domestic practice is dominated by a normativist approach
that narrows the understanding of values to formalised pre-
scriptions. A separate layer consists of studies devoted to
international standards of professional ethics. The study
by D. Sklansky (2022) analysed the evolution of ethical

principles of policing in the United States and showed that
contemporary approaches focus on accountability, non-dis-
crimination, and transparency as key values of the profes-
sion. The researcher emphasised that these guidelines are
integrated into educational programmes through a system-
atic review of educational standards. A comparative analysis
of police training in the Nordic countries was carried out
by M. Padyab et al. (2023), who found that in Norway and
Sweden, value orientations — respect for human dignity, pro-
portionality of the use of force, institutional trust — are in-
corporated into training modules and evaluation procedures.
The researchers concluded that axiological integration into
the educational process is systematic. Furthermore, the anal-
ysis of scientific literature indicates that most research either
focuses on the legal regulation of police ethics, or on the
socio-psychological aspects of professional identity. There-
fore, the purpose of this study was a systematic review of the
contemporary scientific discourse on the interpretation of
the value principles of professional training of police officers
and a conceptual systematisation of approaches to their defi-
nition in the context of law enforcement activities.

The research was carried out within the framework of
a review theoretical and analytical approach, the object of
which is the contemporary scientific discourse (2020-2025),
devoted to the value principles of professional training of
police officers. The conceptual framework of the research
was established at the intersection of the axiological ap-
proach, the theory of professional identity, and the concept
of procedural justice. Within the framework of this study,
“values” were understood as normative and institutionally
fixed guidelines for professional activity (legality, integri-
ty, accountability, respect for human dignity), presented in
scientific sources and primary sources (codes of ethics, pro-
fessional standards, educational documents) and conceptual-
ised by researchers as the basis for professional socialisation
of police officers. The methodological basis was the follow-
ing methods of scientific knowledge. First, a systematic re-
view of the scientific literature was applied. Scientific sourc-
es (papers, monographs, sections of collective monographs,
dissertation research) published in 2020-2025 in profes-
sional journals were selected. The selection criteria were
defined as: direct connection with the topic of value prin-
ciples of professional training or professional ethics of the
police; the presence of conceptual or empirical analysis; ge-
ographical representativeness (Ukraine, EU countries, USA,
Canada). This method established the main thematic areas
of research, dominant approaches, and discussion aspects.

Systematisation of the scientific array
R.esearch on the value principles of professional training of
police officers formed a structured, albeit internally heter-
ogeneous scientific field. Despite the differences in meth-
odology, national traditions of police education and reform
priorities, contemporary studies can be systematised in three
interrelated areas: normative ethical, axiological identifica-
tion, and institutional educational. This approach helped to
distinguish between the levels of analysis of values — from
their consolidation in legal norms to personal acceptance
and integration into educational mechanisms of profes-
sional training. In recent police reform studies, the focus
was increasingly shifting from a formal description of eth-
ical standards to an analysis of how they are implemented



through organisational procedures, assessment systems, and
staff training.

The normative and ethical area united studies in which
values were considered as the principles of professional ac-
tivity fixed in official documents. These included codes of
ethics, standards of conduct, internal regulations, discipli-
nary procedures, and accountability mechanisms. This ap-
proach focused on the compliance of police officers with
established norms of legality, integrity, and non-discrimina-
tion. The study by S. Kutnjak Ivkovic et al. (2022) showed
that formalising ethical requirements does not in itself guar-
antee compliance: the effectiveness of codes depends on the
degree of their adoption within the organisation, on support
from management, and on the real consistency between de-
clared standards and management practices. Thus, the regu-
latory framework performs a regulatory function only if it is
integrated into everyday professional solutions.

The study by D. Sklansky (2022) showed the transforma-
tion of American police ethics is viewed through the prism
of growing demands for transparency and accountability.
The researchers emphasised that contemporary standards
of professional conduct are increasingly associated with the
institutionalisation of the principles of equality and non-dis-
crimination, which is reflected in internal policies and con-
trol procedures. This issue was considered by A. Chan et
al. (2025), who proved that respect for human rights be-
comes a stable professional norm only when police officers
perceive these principles as internally significant, and not
just as a requirement of external control. In this context, the
normative and ethical area covers not only the analysis of
the content of codes of ethics, but also the study of the con-
ditions for their practical implementation, including mech-
anisms for internal monitoring, disciplinary responsibility,
and professional training.

The second area consists of research devoted to values
as a component of the professional identity of police officers.
In contrast to the normativist approach, attention is shift-
ed from formally fixed standards to internal beliefs, moti-
vational attitudes, and mechanisms of professional social-
isation. Values are interpreted as stable guidelines formed
in the process of training, service, and interaction with the
professional environment and determine the nature of de-
cision-making in situations of uncertainty and discretion.
A. Chan et al. (2025), within the framework of the theory of
procedural justice, proved that the domestic adoption of the
principles of legality, impartiality, and respect for human
rights is directly related to their actual compliance in offi-
cial practice. Researchers emphasise that the development
of professional culture is impossible without interiorisation
of value orientations, that is, their conscious perception as
personally significant norms of behaviour. This logic was
traced by M. Rowe (2023) who analysed symbolic aspects
of professional identity: even external attributes of service,
in particular uniforms, acquire regulatory power only when
they are correlated with an internal understanding of the
role and mission of a police officer.

J. Terpstra & D. Schaap (2021), investigating the im-
plementation of community policing in EU countries, found
that the declared values of partnership, openness and
trust remain formal if they are not integrated into every-
day practice and professional socialisation. The researchers
point out that there is a gap between the official rhetoric
of reforms and the actual attitudes of staff, which makes it
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difficult to change the organisational culture. Similar results
were obtained by C. Striebing et al. (2023), who, based on
empirical data from the German Federal Criminal Office,
demonstrated the difference between declared institutional
values and individual expectations of employees. Within the
framework of the axiological and identification approach,
significant importance is attached to the autonomy and
moral responsibility of the subject of professional activity.
A. Maile et al. (2023), based on the ethics of virtues, showed
that the ability to reason and independent moral judgement
is formed not through mechanical assimilation of rules, but
through the development of professional virtues in the pro-
cess of practical experience. In turn, research by D. White
& J. Schafer (2024) proves that the level of emotional and
cultural intelligence of managers affects the perception of
reforms and the translation of values in the team, which in-
dicates the relationship between personal qualities and or-
ganisational identity.

The third area covers the study of the institutional inte-
gration of values into police training systems. This approach
focuses on how basic professional values are reflected in
educational standards, curricula, learning outcomes, and
assessment procedures. The idea is that the values that de-
fine the moral guidelines and ethical norms of police officers
should not only be part of theoretical discussions, but also
integrated into practical aspects of training, which allows
them to be effectively implemented in the performance of
official duties. M. Padyab et al. (2023), having conducted a
comparative analysis of police training in Norway and Swe-
den, found that the principles of respect for human dignity,
proportionality of the use of force and institutional trust are
formalised in the form of specific educational outcomes and
criteria for assessing practical skills. This indicates a system-
atic integration of values into the structure of professional
training, where these principles are not just declared in the-
ory, but evaluated in practice through the implementation
of real tasks. They emphasise the importance of considering
these values in the learning process, when practical skills
are correlated with ethical norms and human rights. Thus,
according to the results of the study, training programmes
in these countries include specialised ethics courses that in-
crease the level of awareness of police officers about the im-
portance of proper use of force and maintaining institutional
trust among citizens.

Similar conclusions are drawn in the studies devoted
to the analysis of institutional changes in the framework
of police education reform. L. Kleygrewe et al. (2022), in
their study on the organisation of police training in Europe,
point out the importance of integrating values into curricula,
particularly in the context of police training in France, Ger-
many, and the United Kingdom. They emphasise that each
of these countries develops specialised courses that aim to
provide a clear understanding of the ethical standards un-
derlying police work, and an assessment of the ability to
make morally informed decisions in critical situations. The
study by J. Terpstra & D. Schaap (2021) also provides im-
portant information on educational standards in the context
of implementing the community policing concept in Europe.
The researchers point out that in countries that actively im-
plement this model, the values of openness, partnership and
trust are anchored at the level of curricula and assessment
of practical skills. They note that values should not only
be a theoretical part of the curriculum, but should also be
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measured through practical tasks that include engaging with
the public and resolving conflict situations.

Ukrainian scientific discourse

In research on the Ukrainian context, Y. Zhydetskyi (2021)
pointed to the importance of including international expe-
rience of reforms in the police training system in Ukraine.
The researcher proposes to integrate the principles of pro-
fessional ethics into the training programme at the level
of requirements for candidates and criteria for evaluating
their professional qualities, which allows ensuring that edu-
cational results comply with international standards. In ad-
dition, he emphasises the importance of adapting existing
training models to consider national characteristics and the
needs for reforming the Ukrainian police. Thus, the institu-
tional integration of values into curricula and assessments
is an important aspect of contemporary reforms in the field
of police training. This requires not only the formalisation
of values in the form of standards and learning outcomes,
but also ensuring their real implementation through practi-
cal tasks and assessment procedures, which guarantees the
effective development of professional ethics and competen-
cies in police officers.

Ukrainian studies also confirm the importance of in-
ternal adoption of professional guidelines. Y. Ponomaren-
ko (2022) found that the content of police officers’ value
orientations correlates with the level of their personal and
professional self-realisation. N. Pryakhina et al. (2022)
emphasised the system of professionally important quali-
ties of a modern police officer, among which moral stabil-
ity, responsibility and the ability to reflect are considered
as integrative characteristics that determine the quality of
official decisions. In this context, values appear as internal
professional guidelines that influence the moral assessment
of the situation, the boundaries of discretion and ways of
responding to offences, and determine the constancy of pro-
fessional identity in the context of reform. In the Ukrainian
context O. Bandurka (2020) analysed the transformation of
professional standards during the period of police reform
and noted that the normative consolidation of values is not
always accompanied by their proper conceptualisation in
educational documents. The researcher pointed to the fact
that updating standards is often declarative in nature and
is not provided with appropriate methodological materials,
indicators of learning outcomes and procedures for measur-
ing the level of development of professional guidelines. The
lack of clear mechanisms for assessing the value components
of training, according to the researcher, reduces the effec-
tiveness of their practical implementation and complicates
monitoring the quality of the educational process.

V.M. Roshkaniuk & 0.0. Nahorna (2022), examining
the relationship between the legal and moral foundations of
policing, concluded that the normative approach dominates,
which narrows the understanding of values to formalised
prescriptions and does not sufficiently consider their person-
al and cultural dimension. The researchers emphasised that
the effectiveness of legal regulation depends on the level of
moral reflection of the subject, and therefore, educational
programmes should combine the study of legal requirements
with the development of ethical competence and the abili-
ty to independently assess difficult professional situations.
Similar accents can be traced in the study by Y. Zhydet-
skyi (2021), who, analysing the international experience of

reforming police education, emphasised the need to move
from a formal update of curricula to a systematic revision of
learning outcomes, considering the value component. The
integration of the principles of the rule of law, respect for
human rights, and professional responsibility should take
place through the specification of competencies and the de-
velopment of tools for their step-by-step assessment. Empir-
ical data provided by Y. Zhydetskyi et al. (2023) indicate
that the system of internal quality assurance of education
in institutions of the Ministry of Internal Affairs needs to be
improved precisely in terms of feedback on the development
of value orientations of applicants. Researchers point out the
need to introduce comprehensive procedures for self-assess-
ment, questionnaires, and analysis of educational results,
which allow identifying not only the level of assimilation of
knowledge, but also the degree of development of the pro-
fessional position of the future police officer.

The results of the study by D. Shvets et al. (2020) on
the psychological aspects of the new police training system
in Ukraine demonstrate that the reform of the educational
environment creates prerequisites for a more holistic com-
bination of legal, psychological, and value components of
training. The researchers emphasise that the integration of
training forms of work, modelling of professional situations
and reflexive techniques contributes to the transition from
formal assimilation of norms to their personal acceptance.
Together, these studies show that the institutional integra-
tion of values into the police training system in Ukraine is
at the stage of transformation: along with updating the reg-
ulatory framework, a request is gradually being formed to
develop clear educational mechanisms that ensure the meas-
urability and practical implementation of the value-based
component of professional training.

Thus, in contemporary scientific discourse, three rel-
atively autonomous approaches to interpreting the value
principles of police training co-exist. Each of them empha-
sises a different level of analysis — legal, personal, or institu-
tional — but there is often no systemic connection between
them. Normative studies focus on the codification of princi-
ples and standards of accountability; works on professional
identity analyse the internal motivation and moral reflec-
tion of police officers; institutional and educational research
studies examine mechanisms for integrating values into
training programmes. However, these areas are rarely com-
bined within a single theoretical framework.

Gaps in scientific discourse on the topic
Recent research has shown that integrating personal values
into professional training can significantly affect outcomes
such as student achievement and overall performance in var-
ious professional fields. As noted by K.A.A. Gamage (2021),
the role of personal values in shaping learning approaches is
crucial for understanding how people assimilate educational
content. This understanding is consistent with the findings
of the current study, where professional values based on
training were directly related to officers’ adaptability and
ethical decision-making in stressful situations. Fragmenta-
tion is particularly noticeable in the relationship between
educational content reforms and real changes in professional
culture. L. Kleygrewe et al. (2022) showed that even in the
presence of upgraded training programmes, results depend
on consistency between organisational expectations and
staff value orientations. Similar conclusions are contained in



the paper by T.J. Zamir et al. (2022), which highlighted the
need for an environmental approach to training that com-
bines individual, organisational, and social levels of impact.
Without this combination, educational innovations remain
isolated from the broader context of professional activity.

The problem of conceptual disunity is also evident in
discussions about evidence-based policing. S. Klose (2024)
emphasised that the focus on evidence should include not
only the effectiveness of operational practices, but also
the validity of the value-based standards that underpin de-
cision-making. Furthermore, research by C. Schneider et
al. (2024) demonstrated that the development of organisa-
tional identity requires a holistic leadership strategy that
combines regulatory requirements with the development
of a common value field within the team. Consequently,
the further development of scientific understanding of the
problem requires theoretical coordination of various dimen-
sions of value problems. This refers to the development of
an integrative model in which the normative consolidation
of principles, their personal interiorisation, and educational
implementation will be considered as interrelated elements
of a single socio-legal structure. This approach will allow
moving from describing individual aspects of the develop-
ment of professional guidelines to a comprehensive under-
standing of the mechanisms of their reproduction in the sys-
tem of training and practical activities of the police. Logical
and deductive analysis of scientific sources identified three
dominant models of interpretation of the category “value
foundations of professional training”. Their differentiation
is based not only on differences in terminology, but above
all on a different understanding of the nature of values, their
functional purpose and place in the system of professional
training of police officers. Each of the models emphasises a
separate dimension — normative, personal, or institutional,
which determines the specifics of research optics and the
selection of methodological tools.

The first model — normative — identifies values with eth-
ical principles consolidated in legal acts, codes of profession-
al ethics, internal regulations, and disciplinary procedures
(Bandurka, 2020; Kutnjak Ivkovich et al., 2022). Within
the framework of this approach, values are considered as
external regulatory guidelines for professional behaviour,
defining standards for acceptable actions and delineating
the boundaries of official discretion. A similar logic can be
traced in the analysis of the transformation of ethical stand-
ards in the context of increased police accountability (Sklan-
sky, 2022), where values acquire the status of mandatory
professional requirements implemented through control pro-
cedures and accountability mechanisms. Within the frame-
work of the normative model, values are actually included
in the structure of the legal status of a police officer. They
appear in the form of mandatory prescriptions, the violation
of which entails disciplinary or legal consequences. This ap-
proach ensures standardisation of behaviour, increases the
predictability of management decisions, and creates a uni-
fied system of criteria for evaluating performance. In par-
ticular, V.M. Roshkaniuk & O.0. Nahorna (2022) noted that
normative certainty helps to unify the practice of applying
law and minimises the risks of arbitrary interpretation of
professional responsibilities. However, the reduction of val-
ues to formalised norms narrows their content to the level
of external regulation. The study by A. Chan et al. (2025)
demonstrated that compliance with codes does not guarantee
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sustainable compliance with the principles of legality and
respect for human rights without their internal adoption.
Similarly, the analysis of the reform of professional stand-
ards (Martin, 2022) shows that changes in the regulatory
framework do not automatically transform professional cul-
ture if they are not accompanied by changes in educational
and socialisation mechanisms. Consequently, the normative
model focuses on improving code texts, internal control pro-
cedures, and accountability mechanisms. However, the pro-
cess of forming values as internal beliefs and their connec-
tion with professional identity remains outside the central
focus of this approach, which makes it necessary to turn to
other models of interpretation.

The second model - axiological and identification — pro-
ceeds from the understanding of values as internal beliefs
that form the core of the professional culture and profes-
sional identity of a police officer. Within the framework of
this approach, the emphasis is placed on the process of in-
teriorisation of values in the course of professional sociali-
sation (Terpstra & Schaap, 2021; Chan et al., 2025). Values
are interpreted not as formal prescriptions, but as conscious
beliefs that determine motivation, moral assessment of the
situation, and decision-making style. Representatives of this
area emphasise that compliance with the principles of legal-
ity, non-discrimination or human rights cannot be ensured
solely through regulatory mechanisms. The decisive factor is
the internal acceptance of these principles as personally sig-
nificant. In this context, professional training is considered
not only as the assimilation of specific knowledge or skills,
but also as a process of forming value consciousness, devel-
oping reflection and the ability to make moral judgements.
This includes the ability of a police officer to independent-
ly assess situations, make ethical decisions, and apply the
law in the context of specific circumstances. The axiological
and identification model assumes that professional training
should focus on developing internal beliefs, and not just on
task completion skills. This implies the importance of infor-
mal aspects of the educational environment: interaction with
mentors, group culture, and the example set by supervisors.
As noted by J. Terpstra & D. Schaap (2021), the institution-
alisation of values such as partnership, trust, and openness
is impossible without their deep integration into profession-
al socialisation, which occurs through practical situations
and interpersonal interactions in the educational process.

Mentors and other models that serve as examples for
young employees play an important role in this process. For
example, the study by D. Goleman et al. (2013) stresses that
effective police leaders must possess a high level of emo-
tional intelligence, which includes not only managing their
own emotions, but also the ability to influence others by
fostering moral responsibility and maintaining the right val-
ues in an organisational culture. In this approach, not only
the formal part of training plays an important role, but also
the integration of values into the daily practice of a police
officer. Thus, as noted by A. Maile et al. (2023), profession-
al autonomy and discretion are important aspects that help
police officers implement moral principles when making de-
cisions in complex and ambiguous situations. This process
requires not only theoretical knowledge, but also deep moral
reflection, developed through practical experience, interac-
tion with colleagues and mentors. Thus, the axiological and
identification approach emphasises the importance of form-
ing an internal value orientation of a police officer, where
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values are not an external prescription, but become an inte-
gral part of his professional identity. This ensures not only
the formal implementation of ethical standards, but also
their true adoption, which allows police officers to act in
accordance with high moral standards in real-life situations.
The axiological and identification model expands the under-
standing of value principles, translating it from the plane of
legal norms to the plane of professional culture. However, its
limitations are the lack of clear tools for measuring the level
of interiorisation of values and the complexity of institution-
alising internal beliefs in formalised standards.

The third model - institutional and competence - at-
tempts to combine normative and personal dimensions
through the integration of values into the structure of edu-
cational standards. Within this approach, values are consid-
ered as an integral part of the competence training model,
which is specified through learning outcomes, develop-
ment indicators, and assessment criteria (Sklansky, 2022;
Padyab et al, 2023). Values are no longer interpreted as
abstract ethical principles, but as measurable components
of professional competence that have a concrete expression
in the educational process. This allows making principles
such as respect for human dignity or the proportionality
of the use of force part of learning outcomes that can be
assessed through practical tasks and situation modelling.
Within the framework of the institutional and competence
model, values are transformed from declarations to spe-
cific skills. For example, the ability of a police officer to
justify their decisions, demonstrate communication skills
in stressful situations, and act in accordance with human
rights standards becomes a measurable learning outcome.
Instead of being just theoretical postulates, these principles
become the basis for formulating evaluation criteria and re-
sults of practical training. Thus, professional values receive
the status of competencies that can be tested and evaluated
in real or simulated situations, which significantly increases
their practical significance in the activities of a police of-
ficer. This approach, unlike previous models, is focused on
consistency. It involves close interaction between curricula,
teaching methods, practical training, and assessment pro-
cedures. In this model of training, values are considered as
components of professional competencies that are integrat-
ed into all stages of training. For example, training courses
on human rights, ethics, communication, and stress man-
agement are combined with real-world scenarios to form a
comprehensive assessment of police skills.

However, even within this model, there is still a risk
of formalisation, when values are again reduced to a list of
indicators without proper attention to their deep axiological
content. This may be the reason why values will only be the
fulfilment of external standards, and not internally accepted
moral guidelines. Therefore, the effectiveness of this mod-
el largely depends on the extent to which the educational
process contributes to real understanding, and adoption of
appropriate guidelines. It is important not only how values
are measured and evaluated, but also how they are integrat-
ed into the process of professional development of a police
officer, stimulating moral reflection and independent deci-
sion-making in difficult situations.

Studies by L. Kleygrewe et al. (2022) and A. Maile et
al. (2023), confirm that in order for the institutional and
competence model to be effective, it is necessary that all
elements of the system-from theoretical courses to practical

classes and assessments — are coordinated and contribute not
only to the acquisition of knowledge, but also to the forma-
tion of professional consciousness, including the moral and
ethical beliefs of a police officer. Thus, this model has great
potential, but its success depends on the integration of the-
oretical knowledge and practical skills, and on a real under-
standing of values in the context of professional activity. The
analysis showed that in most studies, these models function
in parallel, without a clearly defined mechanism of their in-
teraction. The normative model focuses on the legal consoli-
dation of principles, the axiological and identification model
focuses on their internal adoption, and the institutional and
competence model focuses on educational implementation.
However, there is no conceptual framework that would com-
bine these levels into a single multidimensional structure.
This is what determines the fragmentation of contemporary
discourse and actualises the need to develop an integrative
model that would consider the relationship between the
normative consolidation of values, their interiorisation and
institutional implementation in the system of professional
training of the police.

The real challenge is the need to create a holistic model
that not only combines these three aspects, but also consid-
ers their organic interaction in the process of training police
officers. This model should ensure that the process of nor-
mative consolidation of values is not limited to the creation
of codes and standards, but is integrated into the education
system, where these standards will be recognised and ac-
cepted as part of the professional identity of each police of-
ficer. The interpretation of values as internal guidelines, and
not just external prescriptions, should become the basis for
the development of moral beliefs that directly affect deci-
sion-making in real professional situations. The institutional
and competence model can become the link that will en-
sure the educational implementation of values at all stages
of training, from initial preparation to advanced training. It
should include not only theoretical training, but also prac-
tical tasks that would allow police officers to apply these
values in real situations. In this context, assessment should
be carried out not only through tests or exams, but also
through real actions and interactions that demonstrate the
police officer’s ability to act in accordance with established
ethical norms and principles. The integration of these three
levels — normative consolidation, internal adoption, and ed-
ucational implementation — will create a more effective sys-
tem of police training, where values will not be perceived as
abstract theoretical principles, but will become an integral
part of professional practice. This will contribute not only
to improving professional competence, but also to develop-
ing moral responsibility, which is an important aspect in the
work of the police.

The analysis of international documents — Code of Con-
duct for Law Enforcement Officials (1979) and European
Code of Police Ethics (2001) — established that the basic
values of professional activity of law enforcement officers
are defined as legality, respect for human dignity, non-dis-
crimination, proportionality of the use of force, and account-
ability. These documents form the normative basis of the
contemporary model of democratic police service and serve
as guidelines for national training systems. In the Code of
Conduct for Law Enforcement Officials (1979), the principle
of legality appears as a fundamental requirement for any
actions of officials. Simultaneously, the obligation to respect



human rights is emphasised, which is considered not as an
abstract declaration, but as a direct criterion for assessing
professional behaviour. The principle of proportionality of
the use of force is directly related to the prohibition of cruel,
inhuman, or degrading treatment. Thus, in the international
context, values have a clearly defined humanistic dimension,
where human rights are the basis for evaluating the profes-
sional activities of law enforcement officers. This approach
provides not only a legal, but also an ethical basis for mak-
ing decisions in difficult professional situations, where it is
important not only to comply with the law, but also to act in
accordance with moral standards.

The European Code of Police Ethics (2001) details these
guidelines, emphasising the importance of political neutral-
ity, transparency, and public trust. The document empha-
sises that the activities of the police should be carried out
in the public interest and under democratic control. Ac-
countability is interpreted as a systemic principle that cov-
ers both the individual responsibility of the employee and
the institutional responsibility of the police in general. This
approach increases the role of the police as a public insti-
tution that operates not only within the framework of legal
norms, but also considering social responsibility and public
trust. Thus, international instruments form an agreed axi-
ological framework within which the professional activity
of the police is considered as serving the law and man. The
values consolidated in these documents define the ethical
and professional guidelines for policing, providing the basis
for democratic control and responsibility in the work of law
enforcement agencies.

The study of the Code of Ethics and Professional Con-
duct of the National Police of Ukraine showed that the na-
tional document establishes similar guidelines: the rule of
law, respect for human rights and freedoms, political neu-
trality, integrity, and responsibility (Order of the Ministry
of Internal Affairs of Ukraine No. 1179, 2016). Formally,
the list of basic principles is consistent with international
standards, which indicates the normative implementation of
universal values in national legislation. However, an analy-
sis of the document structure shows that these principles are
presented mainly in the form of rules of conduct and official
duties. The axiological basis of these norms is not disclosed
separately, and values do not receive a detailed conceptu-
al interpretation. They function as mandatory prescriptions
aimed at regulating specific aspects of official activity, such
as behaviour in the performance of duties or responding to
offences. This approach provides clarity of requirements and
effective regulation of professional activities, but does not
always contribute to a deeper understanding of the signif-
icance of these principles for police culture and personal
moral reflection.

On the one hand, this form of representation of norms
provides a clear basis for practical application, but on the
other hand, it does not provide sufficient space for the de-
velopment of ethical consciousness of police officers, which
can lead to a gap between theoretical requirements and real
behavioural practices. The lack of a conceptual interpre-
tation of values in national documents indicates the need
for further improvement of approaches to the development
of a professional culture, where ethical principles will be
considered not only as legal norms, but also as deep guide-
lines that determine the moral decisions of police officers.
Comparative analysis of educational standards in Norway
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and Sweden (2020-2023), based on research by M. Pady-
ab et al. (2023), witnessed a different level of institutional
integration of values. In these countries, the basic guide-
lines — respect for human dignity, proportionality of the use
of force, equality, and non-discrimination - are not only
declared in strategic documents, but also transformed into
concrete learning outcomes. For example, the ability to act
in accordance with the principle of proportionality is tested
when modelling crisis situations, and communication skills
are evaluated considering the observance of the principle of
respect and impartiality. The assessment of these competen-
cies is not abstract, but is directly related to real actions in
practical situations, which allows not only assimilating the-
oretical knowledge, but also demonstrating its application
under stress. Thus, in Scandinavian models, there is a close
relationship between regulatory declarations and education-
al practices. Values acquire the status of competencies to
be evaluated, and do not remain just programme slogans.
This indicates a deeper integration of the axiological compo-
nent into the professional training system, where values are
transformed into measurable learning outcomes and tools
for evaluating professional performance. This approach pro-
vides not only theoretical training, but also practical devel-
opment of important moral and ethical principles.

Summarising the results of the analysis of primary
sources, it can be stated that international and national doc-
uments demonstrate a common list of basic values that are
universal in nature and form the basis of the contemporary
democratic model of policing. However, they differ in the
level of conceptualisation and institutional implementation
of these principles. While international instruments form a
common axiological standard, national acts are mostly fo-
cused on regulating behaviour, which, while necessary to
ensure legal order, does not always contribute to the devel-
opment of a deeper moral awareness among police officers.
However, some European educational models, in particular
in Norway and Sweden, demonstrate an example of a sys-
tematic combination of normative consolidation of values
with mechanisms for their practical implementation in the
process of professional training. This provides a deeper and
more comprehensive understanding of the values that be-
come an integral part of professional practice, and not just
theoretical principles.

The effectiveness of implementing basic values de-
pends not only on their formal proclamation, but also on
the way they are integrated into the structure of the ed-
ucational process and mechanisms for assessing the pro-
fessional competence of police officers. It is important not
only to consolidate the principles in regulatory documents,
but also to actually implement them through practical tasks
that allow police officers not only to know, but also to ap-
ply these principles in real conditions of professional ac-
tivity. In the process of interpreting the results obtained,
it is important to consider that the development of profes-
sional standards and value-based attitudes in the activities
of law enforcement officers is supported as a regulatory
and legal level and in theoretical research. The normative
document “On Approval of the Rules of Ethical Conduct of
Police Officers” clearly defines the basic ethical standards
that employees of the National Police of Ukraine must ad-
here to, including the principles of integrity, respect for
human rights and responsibility for decision-making in of-
ficial situations (Order of the Ministry of Internal Affairs
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of Ukraine No. 1179, 2016). In the theoretical plane of re-
search, D. Rhodes et al. (2023) emphasised that integrat-
ing social values and principles of social work into police
practice can contribute to improving the effectiveness of
responding to socially-psychological challenges and build-
ing trust between the police and local communities. In
particular, the researchers argue that the values of social
work — empathy, respect for vulnerable groups, and inter-
disciplinary collaboration — can enhance the adaptability
of officers’ service behaviour, especially in difficult social
situations (Rhodes et al., 2023). In a broader strategic con-
text, the vision for the development of law enforcement
agencies for the next decade is outlined in Policing vision
2030 (Strategic Policing Partnership Board, 2024), which
offers a framework for increasing transparency, profession-
al culture, and partnerships between the police and public
structures, aimed at creating a more inclusive and effec-
tive police service by 2030. The value and psychological
aspects of employee behaviour in extreme environments,
such as military operations or critical stressors, emphasised
by K.R. Ilkiv & V.S. Borovikova (2025), prove the role of
mindfulness-practices as a resource of psychological stabil-
ity, which can be an important factor in maintaining pro-
fessional functioning in conditions of constant stress. Thus,
the combination of normative and legal standards, academ-
ic concepts of value integration, and strategic development
guidelines provide a comprehensive basis for understand-
ing the results of empirical research and actualises further
practical and theoretical recommendations.

The results of the analysis of international and nation-
al documents indicate the importance of integrating ethi-
cal standards into the professional activities of the police
through educational models. As noted by T. Cockcroft &
K.M. Hallenberg (2022), the educational component in the
police cannot be isolated from the normative and cultur-
al aspects, as they complement each other, defining not
only behavioural norms, but also the internal motivation
of police officers. The integration of values into curricula
should include not only the formal consolidation of ethical
standards, but also mechanisms for their practical applica-
tion in official activities. This was confirmed by R. Coelho
de Moura et al. (2023), who emphasised the importance
of leadership in the police for the development of profes-
sional standards and values that can influence the behav-
iour of subordinates. In addition, national documents such
as Code of Ethics and competence and values framework
guidance (College of Policing, 2024) point to the need for
a systematic approach to integrating values at all levels of
policing, including both regulatory and educational regula-
tion. As noted by D. Shvets (2023), it is also important to
provide feedback in the process of forming the value con-
sciousness of police officers, so that these values become
an integral part of their professional identity. In addition,
the findings are consistent with the study by K.A.A. Gam-
age (2021), which highlighted the importance of personal
values in shaping learning outcomes. This study contributes
to the current debate by demonstrating how deep-rooted
values in professional training not only improve theoreti-
cal knowledge, but also develop the practical skills needed
for police officers. Ability to assimilate values, according to
K.A.A. Gamage (2021), enhances professional competence
by supporting the claim that value-based education leads to
more efficient and ethically sound work.

Generalisation of the results of the analysis allowed
establishing a number of conceptual and methodological
gaps in the scientific discourse on the value principles of
professional training of police officers. Despite the grow-
ing number of publications in 2020-2025, research remains
fragmented and often focuses on individual dimensions of
the problem without their systematic combination. First
of all, there are limited papers that combine the analy-
sis of theoretical approaches with the systematic study
of normative and educational documents within a single
conceptual framework (Bandurka, 2020; Roshkaniuk &
Nahorna, 2022). In most cases, researchers either focus on
analysing legal acts and codes of ethics, or explore axiolog-
ical aspects of professional culture. However, there are no
studies that would consistently correlate scientific inter-
pretations of values with their institutional consolidation
and educational implementation. This makes it difficult to
form a holistic view of the mechanisms of transformation
of abstract principles into real professional guidelines.

Second, the relationship between values as norma-
tive principles and values as a component of professional
identity (Chan et al., 2025). These dimensions are often
considered separately: normative — in the plane of legal
regulation, and axiological — in the plane of psychology
and socialisation. However, there is a lack of research
analysing their interaction, in particular, the mechanisms
of transition from an external normative prescription to
an internal belief. The question of how the educational
process can ensure such a transformation and what indi-
cators indicate its success remains undisclosed. For exam-
ple, the study by M. Padyab et al. (2023) showed that in
Norway and Sweden, values are transformed not only into
normative documents, but also into specific educational
outcomes that can be measured during practical training.
This indicates the potential for creating systematic mech-
anisms for evaluating the interiorisation of values that
remain poorly developed in Ukrainian and most interna-
tional models.

Third, there are no comprehensive comparative studies
that would allow for a systematic comparison of models
for integrating values into police training of different le-
gal systems based on unified analysis criteria (Padyab et
al.,, 2023). The available studies are mostly limited to de-
scribing national experience or fragmentary comparisons of
individual elements of educational programmes. There is a
lack of research that uses a common methodological matrix
to assess the level of institutional integration of values, the
degree of their formalisation, and the impact on profession-
al behaviour. For example, the study by D. Sklansky (2022)
on ethical guidelines in the US police confirms the impor-
tance of a systematic approach, but, as in Ukraine, there is
no comprehensive assessment of the effectiveness of such
guidelines in specific educational models.

In addition, insufficient attention is paid to the em-
pirical measurement of the level of development of value
orientations among cadets and police practitioners. Theo-
retical generalisations predominate, while diagnostic tools
for interiorisation of values, evaluation criteria, and mon-
itoring mechanisms remain poorly developed. This limits
the ability to test the effectiveness of existing educational
models. The study by D. Shvets et al. (2020) points out
the importance of adapting assessment methods and devel-
oping moral reflection, which may contribute to a deeper



understanding of values, but more advanced mechanisms
are needed to test these ethical components in practice.

The results obtained indicate the fragmentation of con-
temporary discourse and the need for further theoretical
coordination of normative, axiological, and institutional
dimensions of the value bases of professional training of
police officers. A promising area is the development of an
integrative conceptual model that would combine the legal
consolidation of principles, mechanisms of their personal
assimilation, and institutional methods of educational im-
plementation. It is this coordination that can ensure the
transition from declarative proclamation of values to their
real functioning in professional activities. This includes both
formal training and a system for monitoring and evaluating
the effectiveness of value training within the framework of
police training, which will enable a real transformation of
principles into practical activities.

Distribution of approaches to the value bases
of professional training

The current scientific discourse on the value principles of
professional training of police officers remains methodolog-
ically heterogeneous. On the one hand, in normative works,
values are identified with ethical principles consolidated
in codes and standards of professional behaviour (Bandur-
ka, 2020; Kutnjak Ivkovich et al., 2022). In such studies,
values are considered as formal prescriptions that should
regulate the actions of police officers, defining the limits
of permissible behaviour and ensuring predictability and
controllability of professional activities. This approach is
widely used in international documents such as the Code
of Conduct for Law Enforcement Officials (1979) and the
European Code of Police Ethics (2001), where values are
consolidated at the level of standards and legal require-
ments. On the other hand, within the axiological and identi-
fication approach, values are interpreted as internal beliefs
formed in the process of professional socialisation (Terpstra
& Schaap, 2021; Chan et al., 2025). Values in this context
are not external prescriptions, but become an integral part
of the professional identity of police officers. They deter-
mine the moral assessment of situations, influence the de-
cision-making process in difficult situations, and become
the basis for reflection and independent moral judgement.
Such studies address the psychological and social aspects
of value formation through training and practical training,
emphasising the importance of interiorisation of values in
the process of professional socialisation.

The above analysis shows that these approaches function
in parallel, but are rarely integrated into a single conceptual
model. In most cases, these approaches are considered sep-
arately, which leads to a certain fragmentation of scientific
research. For example, M. Padyab et al. (2023) and D. Sklan-
sky (2022) emphasised the importance of formalising values
in training programmes, and creating mechanisms for their
integration into the police assessment system, which helps
to transform these abstract principles into real professional
guidelines. However, despite this, most studies do not cover
the interaction between the legal consolidation of values,
their interiorisation and educational implementation, which
makes the practical implementation of values in real life of
police officers even more difficult. These gaps in research
indicate the need for further development of conceptu-
al and methodological approaches that would ensure the
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integration of normative, axiological, and institutional di-
mensions of the value foundations of police training. To do
this, it is necessary to turn to research that not only outlines
individual aspects of the problem, but also develops holis-
tic models that can integrate legal, moral, and educational
components into a single system that allows not only to train
police officers in standards of behaviour, but also to educate
them in moral responsibility and the ability to act in accord-
ance with high ethical standards in difficult situations.

Statements about the sufficiency of normative consoli-
dation of ethical standards seem debatable, since the results
of research indicate the limited effectiveness of formalised
codes without the internal adoption of appropriate guide-
lines (Kutnjak Ivkovich et al., 2022). This is not consistent
with an approach in which professional ethics is reduced
to a set of rules of conduct (Bandurka, 2020), as empirical
evidence points to the dependence of professional behaviour
on the level of interiorisation of the principles of legality and
impartiality (Chan et al., 2025). These results highlight that
the normative consolidation of ethical standards is only the
first step in shaping professional ethics, but it is not enough
for values to become part of the actual behaviour of a police
officer. An internal awareness of these standards is impor-
tant, which allows making responsible decisions in difficult
situations. The reason for different interpretations may lie
in the difference in research focuses: in the first case, the
normative structure is analysed, in the second — the process
of forming professional identity. The normative approach fo-
cuses on external regulatory mechanisms and provides clear
instructions for behaviour, but does not consider how these
standards are perceived and internalised by the individual.
The axiological and identification approach, in turn, focuses
on how the police officer perceives these principles as part
of professional identity, which is crucial for making ethical
decisions in practice. As noted by A. Chan et al. (2025), the
effectiveness of value-based learning largely depends on the
process of interiorisation of these standards, and not just on
their external consolidation in regulations.

The study by D. Sklansky (2022) also highlighted that
even in countries with high levels of legal regulation of eth-
ical standards, such as the United States, an important con-
dition for the effectiveness of these standards is their deep
root in the professional culture, allowing police officers to
apply these principles in practice. The formalisation of eth-
ics, without the development of internal understanding and
moral responsibility, cannot ensure stable compliance with
ethical standards in real-world situations. This approach
in considering values in national training systems was
confirmed by the study by M. Padyab et al. (2023), which
showed that in Norway and Sweden, the consolidation of
ethical standards is accompanied by their integration into
curricula, which allows evaluating not only knowledge, but
also the ability to apply these principles in practical situa-
tions. Thus, normative documents should be supplemented
with strategies that promote the interiorisation of values,
including methods of socialisation and moral reflection in
educational programmes. This will provide a deeper under-
standing of ethical standards and contribute to their real ap-
plication in the professional practice of police officers.

In the context of European police reforms, J. Terpstra
& D. Schaap (2021) noted that the declaration of commu-
nity policing values does not guarantee their practical im-
plementation. The results obtained support this statement,

49



50

Value-based principles of professional training for police officers...

since a comparative analysis has shown that the institution-
al integration of values into training systems is uneven. In
particular, in the Scandinavian countries, value orienta-
tions are consolidated through learning outcomes and as-
sessment procedures (Padyab et al., 2023), which indicates
their structural incorporation into the educational process.
In these countries, community policing values such as trust,
partnership, and openness are becoming part of measurable
educational outcomes, allowing for an assessment of police
officers’ ability to apply these principles in real-world situ-
ations. The practical use of these values is tested through
modelling situations where candidates must demonstrate
their communication skills, decision-making ability based
on the principle of equality and respect for human rights.

The analysis also showed that the effectiveness of po-
lice reforms is often limited by cultural and social barriers
that prevent the true integration of values into professional
activities. As noted by N. Caveney et al. (2020), in many
countries, economic and social reforms aimed at improving
police performance face the stubbornness of a “cop culture”
that promotes the preservation of traditional approaches,
even when new ethical standards are officially proclaimed.
In this context, the normative consolidation of values such as
accountability and non-discrimination does not always guar-
antee their real application. This correlates with the findings
of M. Padyab et al. (2023), which emphasise the importance
of integrating values into the practical training and evalu-
ation of police officers. If the police culture does not sup-
port these values at all levels of the organisation, even the
best formulated ethical standards will not lead to the desired
changes. Thus, it is necessary not only to formalise ethical
principles, but also to actively work on their interiorisation
through educational programmes and practical training, so
that they become an integral part of the professional identity
of police officers. But in post-transformational legal systems,
such as in Ukraine, the emphasis remains on the normative
declaration of values (Roshkaniuk & Nahorna, 2022). In
these systems, more attention is paid to the formulation and
approval of codes of ethics and standards of conduct through
legislation and internal regulations. These standards are for-
mulated, but their implementation in the educational pro-
cess is often limited by the availability of theoretical courses
without proper practical integration and evaluation. Accord-
ing to O.M. Bandurka (2020), these approaches often do not
provide a sufficient link between the formal consolidation
of values and their actual implementation in the training
process, which makes them less effective in the context of
real-world application.

As a result, the comparative analysis revealed an impor-
tant difference between the approaches of the Scandinavian
countries, where values are really integrated into profession-
al training through the assessment system and educational
results, and countries with post-transformational legal sys-
tems, where values mostly remain at the level of declara-
tions without proper integration into educational practice.
This demonstrates the need for deeper integration of values
into vocational training, rather than just theoretical frame-
works, which will help to ensure the effective application of
these standards in real-world policing environments. Con-
clusions of D. Sklansky (2022) on the evolution of ethical
standards in the United States allow considering accounta-
bility and non-discrimination as the central values of mod-
ern policing. The analysis of international documents — Code

of Conduct for Law Enforcement Officials (1979) and Euro-
pean Code of Police Ethics (2001) — confirms the universal
nature of these principles. They consolidated accountability
and non-discrimination as basic guidelines for all law en-
forcement agencies, which are essential for ensuring a dem-
ocratic police force that respects human rights and the rule
of law. These documents form the theoretical basis for the
professional activity of the police, which should be based on
ethical standards and regulatory principles.

However, their formal consolidation does not provide
automatic integration into professional culture, which is
consistent with the conclusions about the need to combine
normative and socialisation dimensions (Chan et al., 2025).
As noted by M. Padyab et al. (2023), successful implementa-
tion of ethical principles requires not only the creation of a
regulatory framework, but also the inclusion of these princi-
ples in the education and practical training of police officers.
Therefore, it is important not only to fix the standards on
paper, but also to actually master them during training and
practical activities, which allows police officers to form the
necessary moral guidelines and skills for their application in
real situations.

A similar opinion was also shared by J. Terpstra &
D. Schaap (2021), emphasising that in EU countries where
the concept of community policing is actively integrated
into police activities, values are not just declared, but also
measured through learning outcomes and behavioural as-
sessments during practical trainings. This allows not only to
promote ideas of public partnership, but also to test the abil-
ity of police officers to adhere to these values in difficult re-
al-world situations, such as conflict resolution or interaction
with vulnerable groups. Similar conclusions can be drawn
from studies by D. Sklansky (2022), who showed that the
effective implementation of accountability and non-discrim-
ination depends on the extent to which these values have
become part of the internal culture of the police and its edu-
cational standards. If these principles are not integrated into
the real educational process and do not become the basis for
evaluating professional activity, then they remain abstract
slogans, without having a significant impact on the behav-
iour of law enforcement officers. Thus, it can be concluded
that the effectiveness of the implementation of values, such
as accountability and non-discrimination, depends not only
on their formal consolidation in regulations, but also on how
these values are integrated into educational programmes
and evaluation mechanisms aimed at their real application
in professional activities. To ensure their practical imple-
mentation, it is necessary to combine legal regulation with
an educational and socialisation component, which allows
police officers not only to know ethical standards, but also to
be aware of them as part of their own professional identity.

In the Ukrainian context, O. Bandurka (2020) focused
on the reform of professional standards towards the imple-
mentation of the rule of law. The researcher emphasised the
importance of integrating this principle into all aspects of
policing, including training and ethical standards. However,
the analysis of the Code of Ethics and Professional Conduct
of the National Police of Ukraine showed that the values
in the document are presented mainly as norms of behav-
iour, without a detailed axiological interpretation (Order of
the Ministry of Internal Affairs of Ukraine No. 1179, 2016).
Considerable attention was paid to the regulation of spe-
cific official duties and rules of conduct, but there was no



detailed explanation of the essence of values and their moral
and ethical basis. This limited the understanding of values
as a component of a police officer’s professional identity and
reduced their practical effectiveness in real-world situations.
This approach correlates with the opinion of V.M. Roshka-
niuk & O.0. Nahorna (2022), who noted the dominance of
the normativist approach in the Ukrainian legal tradition.
According to them, in Ukraine, many legal acts, including
codes of ethics, focus on creating formal rules and standards
without sufficient attention to their moral and axiological
interpretation. This confirms the existing gap between the
normative consolidation of values and their actual applica-
tion in the practice of police officers.

The study by A. Chan et al. (2025) also pointed out
the importance of not only formally fixing values in docu-
ments, but also the need to integrate them into the process
of forming the professional identity of police officers. They
emphasised that values should not only be spelled out in
regulations, but should also be internalised by police officers
through the educational process and practical socialisation,
which is important for the successful application of these
principles in real-world situations. This question was also
raised by M. Padyab et al. (2023), who noted that in the
Scandinavian countries, values, in particular the principles
of equality and non-discrimination, are not just consolidat-
ed in codes, but are also part of the educational process,
where their practical application is evaluated during train-
ings and real-world situations. This integration allows cre-
ating a more effective model of professional training, where
ethical standards become an integral part of not only theo-
retical training, but also real official duties. Hence, the con-
clusions of O.M. Bandurka (2020) and V.M. Roshkaniuk &
0.0. Nahorna (2022) on the need to improve the axiological
component in professional police standards is confirmed by
the existing gaps in domestic regulatory documents. These
documents should contain not only formal rules, but also an
in-depth explanation of ethical principles, their significance
for the professional behaviour of police officers, and mecha-
nisms for their integration into real practice. This will create
a more holistic and effective training system that meets high
ethical standards and ensures that the principles of the rule
of law are properly applied.

The results obtained in Scandinavian studies allow con-
sidering the institutional and competence model as a more
holistic one (Padyab et al., 2023). Unlike approaches where
values are declared as general principles, in these systems
they are transformed into specific training results that are
subject to verification. In Norway and Sweden, values such
as respect for human dignity, proportionality of the use of
force and non-discrimination are not simply spelled out in
regulations but are integrated into curricula where their
practical application is assessed through crisis modelling and
real-world challenges. This approach allows testing whether
future police officers are capable of applying these ethical
principles in a real-world work environment, which ensures
a deeper and more effective integration of values into pro-
fessional activities (Padyab et al., 2023). This adds to the
argument about the need to integrate values into the struc-
ture of professional socialisation (Terpstra & Schaap, 2021).
They emphasise that values should not only be consolidated
in codes and standards, but also be embedded in the sys-
tem of training and socialisation, where they become part of
professional identity. In the process of socialisation through
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interaction with mentors, group culture, and real-world pro-
fessional situations, police officers must be aware of values
as the foundation of their activities, which allows them to
make ethical decisions in difficult situations. This was con-
firmed by D. Sklansky (2022), who emphasised the impor-
tance of not only theoretical learning, but also developing an
internal understanding of ethical principles through practical
activities and interpersonal interactions in the organisation.

In addition, the findings of D. Shvets et al. (2020) con-
firmd that for effective professional socialisation, it is im-
portant to combine theoretical knowledge with practical
experience, which allows police officers not only to know
the principles of ethics, but also to apply them in real situa-
tions. Values that are integrated into the educational process
through practical tasks and modelling of real-world situa-
tions help to better prepare police officers to make ethical
decisions in the performance of official duties. Thus, the
institutional and competence model, which provides verifi-
cation of values through training and evaluation results, is
more effective than other approaches where values are only
declared. This indicates the need to integrate theoretical,
practical and socialisation aspects into the process of profes-
sional training, which allows not only to formally adhere to
ethical standards, but also to realise their significance for the
real practice of policing.

Thus, the contemporary scientific discourse on the value
principles of professional training of police officers devel-
ops in various planes, in particular, normative, axiological,
and institutional. This distribution of approaches, however,
does not fully integrate these dimensions into a single con-
ceptual model. Review of findings, such as by N. Caveney et
al. (2020), who analysed the impact of economic policies
on the police and the “cop” culture, points out the impor-
tance of transforming professional standards so that they not
only declare ethical principles, but also integrate them into
the daily practice of law enforcement officers. N. Caveney et
al. (2020) highlighted that police reforms often face cultural
barriers where traditional values such as accountability and
non-discrimination do not always translate into real changes
in professional behaviour. Therefore, it is important not only
to declare principles, but also to ensure their integration into
professional culture through educational mechanisms and
practical application. This approach is consistent with the
conclusions about the need to combine the normative con-
solidation of values with the socialisation of police officers,
which will allow effectively integrating ethical standards
into everyday activities (Chan et al., 2025).

Thus, the integration of normative consolidation of
values with mechanisms for their interiorisation and insti-
tutional implementation is a key condition for the develop-
ment of a holistic model of police training. This means that
values should not only be formally fixed in laws and regula-
tions, but also actively implemented in the system of train-
ing and socialisation, where they become an integral part of
professional culture. This combination will allow for a more
effective transformation of abstract principles into concrete
guidelines that can be tested in the practical activities of po-
lice officers. The results obtained expand the understanding
of the relationship between legal standards and professional
culture, while pointing out the need for further compara-
tive studies aimed at identifying effective mechanisms for
integrating value orientations into law enforcement systems.
Such comparative studies, as shown by D. Sklansky (2022)
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and M. Padyab et al. (2023), allow assessing how different
legal systems integrate values into their educational pro-
grammes and which methods are most effective for their
actual application in policing. This includes comparing
learning outcomes and assessment methods to determine
how well values are becoming part of professional practice
in different countries.

Conclusions

The conducted research established that the contemporary
scientific discourse on the value principles of professional
training of police officers is characterised by methodologi-
cal heterogeneity and conceptual fragmentation. Within the
framework of the analysed studies, three main approaches
are distinguished - normative, axiological identification,
and institutional and competence, which function mainly
independently and are rarely integrated into a single the-
oretical model. This situation leads to the lack of a unified
understanding of the category “value principles of profes-
sional training” and requires its systematic reconstruction,
considering the interdisciplinary nature of the problem.

The analysis of international and national regulatory
documents showed the universality of the basic values of
professional police activity — legality, respect for human dig-

decision-making in complex law enforcement situations. A
comparative analysis has shown that a number of Europe-
an countries are moving towards institutional integration
of values into the structure of vocational training through
formalisation of learning outcomes and assessment criteria.
This approach ensures consistency between normative prin-
ciples, the educational process, and organisational culture.
But in the national context, value orientations are mainly
consolidated at the regulatory level, but they are not suffi-
ciently reflected in educational standards and mechanisms
for evaluating professional training, which causes a gap be-
tween legal declaration and practical implementation.
Generalisation of the results obtained gives grounds to
consider the value principles of police training as a multi-
dimensional structure that combines normative, identifica-
tion, and institutional dimensions. The integration of these
components is a prerequisite for the development of a sus-
tainable professional culture focused on the rule of law and
respect for human rights. In this context, further research
should be aimed at empirical verification of the proposed
conceptual model, and the development of practical mech-
anisms for integrating value orientations into the system of
professional training of police officers in Ukraine.
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AnoTanisa. AKTyaspHICTh OCTi)XeHHS 3yMOBJIEHA 3POCTAHHAM CYCIiJIBHOTO 3alUTy Ha MiA3BiTHY, JIIOJUHOLEHTPUYHY
Ta MPaBOBO OPi€EHTOBaHY MAiA/JIBHICTh MOJIIlil, a TaKOX HEOOXiAHICTIO y3TrOoJXeHHsA HaliOHAJIbHOI MoJeJsli HiArOTOBKU
KaJipiB i3 MiXxHapogHUMU cTaHAapTaMu y cdepi mpas JoAuHU Ta mpodeciiiHoi eTuku. MeTom cTarti 6yB CUCTEMHUI
aHami3 i KoHNenTyasi3alis MHigxo[iB A0 PoO3yMiHHA LiHHiICHUX 3acad npodeciiiHOl MiArOTOBKM MOJINENChKUX Y
Ccy4acHOMY HayKOBOMY AMCKYpCi Ta BHU3HAaueHHA iX coLiaJIbHO-IPaBOBOr0 3HAUeHHsA AA YKpaiHu. A [ocATHeHHS
I[iel MeTH 3acCTOCOBAHO KOMILJIEKC B3aEMOJONOBHIOBAJIBHUX METOAIB: CHCTEMHUI OIJIAA HAyKOBUX JKepes,
TeMaTHU4Hy KJjacudikalilo AOCTigKeHb, JIOTiKO-AeOYKTUBHUI Ta KOHIENTyaJbHUI aHalli3, a TaKoX IOPiBHAJIBHO-
[IPaBOBUII MeTOJ. BCTaHOBJIEHO, IO CyYacHUI HAayKOBUH AUCKYPC PO3BUBAETHCA Y MeXax TPhOX OCHOBHUX MiAXOiB:
HOPMAaTUBiCTCHKOTO, aKCioJI0riyHO-iAeHTU(IKAiTHOTO Ta IHCTUTYI[iTHO-KOMIETeHTHiCHOTO. [lepmuii 3 HUX PO3TJIAIAE
LiHHOCTi K NPUHIUIM, 3aKpillUIeHi y IpaBOBUX aKTaX i KoAeKcaxX eTUKH; APYTuil — SIK BHYTpiIIHI ImepeKoHaHHS Ta
cKJIaioBy MpodeciliHol ifeHTUYHOCTi; TpeTill — AK iHTerpoBaHi ejleMeHTU OCBiTHIiX cTaH[apTiB i pe3yJibTaTiB HABYAHHS.
BopHouac BuABIEHO BiJICYTHICTh IIijlicHOI MofeJii, IO MoeAHyBaja 6 Ii BUMIpU B €QUHY KOHIENTYaJIbHY pPaMKy.
[MopiBHANMBPHUN aHaJIi3 MiXXHapOAHUX JOKYMEHTIB i Hal[iOHaJIbHOI'O 3aKOHOJABCTBA 3aCBiAUMB YHiBepcaJbHICTh 6a30BUX
LiHHOCTEN MOJIiIelichbKOol AifAJIbHOCTI — 3aKOHHOCTI, MOBaru M0 JIIOJCHKOI TiHOCTi, HeAUCKpUMiHaIlil, MiA3BiTHOCTI Ta
MIPONOPLifiHOCTI 3acTocyBaHHA cuiau. OfHaK piBeHb iX iIHCTUTYLIMHOI iHTerpauii y cucremy npodeciiiHol MmiroOTOBKU
CyTTEBO BifIpi3HAETHCA. Y CTATTi OGIPYHTOBAHO JOILJIBHICTh PO3IJIANY WiHHICHUX 3acaj npodeciiHOl MmiArTOTOBKU SIK
6araToBUMipHOI COIliaJIbHO-IIPABOBOI KOHCTPYKILii, 0 NOE€IHYE HOPMAaTUBHUY, ifeHTu(dikaniiHuil Ta iHCTUTYLiNHUN
KOMIOHeHTH. HarosomneHo, mo epekTrBHicTh popMyBaHHA IpodecifiHOl KyJIbTYpU MOJIiIlil 3aJIeXXUTh Bif] y3roaKeHOCTi
[IpaBOBOr0 3aKpillJIeHHA HiHHOCTeH i3 MexXaHi3MaMu iX iHTepiopu3anil Ta OCBiTHBOI iMnIeMeHTanil. [{j1 yKpalHChbKOTO
MPaBOBOT0 KOHTEKCTY lie 03HaYa€ HeoOXiIHiCTh MOCUJIEHHA aKCiOJIOTiYHO1 CKJIa0BOIL B OCBITHIX CTaHAapTax MiATOTOBKU
MOJTiLEFICBKUX Ta MOAOJIAHHA PO3PUBY MiX JIeKJIApaTUBHUM IPOTOJIOMIEHHAM MPUHIIUIIB i MPaKTHUKOIO 1X peaJtizamil

Kutio4oBi ciioBa: 1iHHicHI opieHTanil; npodeciiiHa niAroToBKa MoJIiIeNCchKUX; €eTUYHI CTAaHAAPTH; HOJIileliChbKe JIiAepCTBO;
JI0Ka30BO-Opi€HTOBaHA NMPAKTUKA; YKpaiHChbKe IIpaBo; opraHisaljiliHa ileHTUYHiCTh
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